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for  1990 


The  following  information  provides  an  update  for  teachers  and  students  of  English  30  regarding 

• 1990  dates  of  the  Diploma  Examinations 

• marker  information 

• notes  of  interest 

• revised  scoring  guide 

Detailed  bulletins  of  the  English  30  Diploma  Examination  Program,  including  the  design  and  blueprint  of 
the  examination  (unchanged  from  1989)  are  available  from  Student  Evaluation  and  Records  Branch, 

1 1 160- Jasper  Ave.,  Edmonton,  T5K  0L2.  Telephone  : 427-2948.  Please  direct  any  inquiries  regarding 
this  information  update  and/or  the  detailed  bulletin  to  Elana  Scraba,  Associate  Director,  Humanities, 
Student  Evaluation  and  Records  Branch. 

1990  DATES  OF  ENGLISH  30  DIPLOMA  EXAMINATIONS 


January  1990 

Part  A - Written  Response 

Wednesday,  January  10  from  9-1 1:30  a.m. 
Part  B - Reading  (Multiple  Choice) 

Monday,  January  29  from  9- 1 1 :(X)  a.m. 

June  1990 

Part  A - Written  Response 

Wednesday,  June  13  from  9-1 1:30  a.m. 
Part  B - Reading  (Multiple  Choice) 

Monday,  June  25  from  9-1 1:(X)  a.m. 

August  1990 

Part  A - Written  Response 

Monday,  August  13  from  9-1 1:30  a.m. 
Part  B - Reading  (Multiple  Choice) 

Monday,  August  13  from  1:00-3:00  p.m. 

MARKER  INFORMATION 


English  30  Part  A:  Written  Response  is  scored  by  English  30  teachers  selected  from  those  who  have  been 
recommended  as  markers  to  the  Student  Evaluation  and  Records  Branch  by  their  superintendents.  To 
qualify  for  recommendation  by  a superintendent,  a teacher  must  have  taught  English  30  for  two  or  more 
years,  be  currently  teaching  English  30,  and  have  a Permanent  Professional  Certificate. 


Teachers  who  wish  to  be  recommended  as  markers  for  January  1990  should  contact  their  superin- 
tendents before  October  1, 1989.  Teachers  who  wish  to  be  recommended  as  markers  for  June  and 
August  1990  should  contact  their  superintendents  before  March  30, 1990. 

More  teachers  are  recommended  as  maikers  by  superintendents  than  are  required  by  the  Student  Evalu- 
ation and  Records  Branch  for  any  one  marking  session.  The  following  criteria  are  considered  when  mark- 
ers are  selected  for  a particular  marking  session: 


•Experience  as  a Marker  (generally,  "first  time"  markers  are  given  priority) 
•Regional  Representation  (by  zone,  jurisdiction,  and  school) 

•Student  Population  (proportional  representation) 

1990  Scoring  Dates 


English  30  Part  A:  Written  Response  will  be  scored  on  the  following  dates: 


January  Examination 
June  Examination 
August  Examination 


January  27  (Group  Leaders) 
January  29  - Febuary  3 

July  2 (Group  Leaders) 

July  3-11 

August  16-18 


NOTES  OF  INTEREST 

The  Oral  Communication  Evaluation  Project  is  working  to  develop  activities  and  scoring  guides  to 
assist  teachers  in  their  classroom  assessment  of  the  oral  skills  of  English  30  and  English  33  students. 
Completion  of  this  project  is  being  delayed;  however,  we  intend  to  have  materials  in  draft  format  available 
to  selected  teachers  for  piloting  this  October.  If  you  are  interested  in  participating,  please  call  Elana  Scraba 
at  427-2948. 

Word  Processing  Feasibility  Study  - The  feasibility  of  allowing  students  to  write  Part  A of  the  English 
30  exam  on  word  processors  is  being  considered  for  the  future.  Feasibility  studies  will  begin  in  1989. 

For  information,  particularly  if  you  would  like  to  have  students  participate  in  the  study,  contact  Gail  Gates, 
Manager,  English  30  Diploma  Examinations,  at  427-2948  before  October  30. 


Samples  of  Student  Writing  will  not  be  prepared  for  September  1989  because  of  budgetary  restraint. 
However,  we  intend  to  produce  samples  for  the  fall  of  1990. 

Inservices  and  Presentations  - Teachers  may  or  may  not  be  aware  that  Student  Evaluation  staff  is 
available  to  give  inservices  or  presentations  related  to  student  evaluation.  Please  call  Elana  Scraba  for 
information. 

Public  Forum  Transcripts  - On  May  9, 1989,  a public  forum  was  sponsored  by  the  University  of  Alberta 
and  Alberta  Education  on  the  topic  "Language  Competence:  A Community  Perspective."  Transcripts  of 
the  presentations  of  the  panel  of  speakers  and  the  ensuing  open  discussion  are  being  prepared  and  will  be 
available  late  in  the  fall. 

The  Exams  - In  seeking  to  create  English  30  Diploma  exams  that  provide  reasonable  means  for  students 
to  demonstrate  their  accomplishments.  Student  Evaluation  staff  is 

• providing  written  response  assignments  that  are  clearly  focused  but  allow 
for  a wide  range  of  response 

• providing  a wider  context  for  the  student  in  the  reading  selections  of 
Part  B,  with  preambles  and  authors'  dates 

• making  every  effort  to  draw  on  students'  critical  thinking  skills  in  both  Part  A 
and  Part  B of  the  exam 

• seeking  student  responses  to  exam  questions  and  format  on  field  testing 
questionnaires 

Reminders  to  Students 

Part  A • Written  Response 

- The  first  Planning  and  Drafting  page  following  the  Major  Assignment 

is  intended  as  space  in  which  you  clearly  define  your  thesis,  plan  the  details  of 
your  discussion,  and  think  through  your  approach  to  the  assignment. 

Markers  seek  evidence  of  each  student's  approach  to  addressing  the  assignment. 

- There  is  no  need  to  document  quotations  in  an  exam  setting. 

If  you  choose  to  quote  details,  keep  quotations  brief. 

- Legible  handwriting  is  a legitimate  expectation.  Students  who  are  physically 
or  learning  disabled  may  apply  to  the  Special  Cases  Committee  to  write  the 
exam  on  word  processor,  typewriter,  or  with  a scribe. 

Part  B • Reading 

- Multiple  choice  questions  require  careful  reading  of  the  selections,  questions,  and 
alternatives.  Take  time  to  read  quotations  in  context. 


REVISED  SCORING  GUIDE 


Please  ensure  that  all  English  30  students  have  access  to  this  scoring  guide.  In  January  1989  the  scor- 
ing guide  was  revised  for  Matters  of  Convention  on  the  3 "Satisfactory”  scale  and  the  2 "Limited"  scale. 
Format  of  the  boxed  summary  heading  under  Matters  of  Convention  was  modified.  The  following  scoring 
guide  is  complete,  with  revisions. 

MINOR  ASSIGNMENT:  Personal  Response  to  Literature  - Scoring  Guide 
Thought  and  Detail  (Curriculum  Concepts  1,  and  3 to  13  inclusive) 


When  marking  Thought  and  Detail  the  marker  should  consider 

• the  quality  of  the  unifying  ideas 

• how  effectively  the  response  addresses  the  question 

• how  clearly  the  response  is  developed  (by  examples,  specific  details, 
analogies,  etc.) 


5 EXCELLENT:  Ideas  expressed  are  insightful,  carefully  considered,  and  confident.  Support  is 
precise,  thoughtfully  selected,  and/or  imaginative.  A perceptive  understanding  of  the  experience 
presented  in  the  selection  and  of  its  relationship  to  the  task  is  demonstrated  implicitly  or  explicitly. 
Such  writing  is  often  lively  and/or  imaginative. 

4 PROFICIENT:  Ideas  expressed  are  thoughtful.  Support  is  relevant,  purposeful,  and,  where  appro- 
priate, concrete.  A thoughtful  understanding  of  the  experience  presented  in  the  selection  and  of  its 
relationship  to  the  task  is  demonstrated  implicitly  or  explicitly.  Such  writing  demonstrates  an 
attempt  to  go  beyond  the  bare  requirements  of  the  task. 

3 SATISFACTORY:  Ideas  expressed  are  appropriate  but  predictable.  Support  is  general  or  details 
are  commonplace.  A conventional  understanding  of  the  experience  presented  in  the  selection  and 
of  its  relationship  to  the  task  is  demonstrated  implicitly  or  explicitly.  Such  writing  fulfils  the  task 
but  does  so  matter-of-factly. 

2 LIMITED:  Ideas  expressed  are  superficial  and  underdeveloped.  Support  is  generalized,  vague, 
and/or  repetitive.  An  incomplete  understanding  of  the  experience  presented  in  the  selection  and  of 
its  relationship  to  the  task  is  demonstrated.  Such  writing  may  not  fulfil  the  task  completely. 

1 POOR:  Ideas  are  only  marginally  relevant  and  are  largely  underdeveloped.  Support  is  inappropri- 
ate or  lacking.  Such  writing  suggests  a confused  notion  of  the  experience  presented  in  the  selection 
and  of  its  relationship  to  the  task.  Such  writing  may  be  frustrating  for  the  reader. 

INS  INSUFFICIENT:  The  marker  can  discern  no  evidence  of  an  attempt  to  fulfil  the  assignment  as 

stated,  OR  the  assignment  is  so  deficient  in  length  that  it  is  not  possible  to  assess  thought  and  detail. 


(Continued) 


MINOR  ASSIGNMENT:  Personal  Response  to  Literature  --  Scoring  Guide  (continued) 
Writing  Skills  (Curriculum  Concepts  2,  3, 4,  5) 


When  marking  Writing  Skills  the  marker  should  consider  the  effectiveness  of  the  total  impression  created 
by  the  writer's  voice  and  the  extent  to  which  the  writing  demonstrates  control  of 

• diction 

• syntax 

• mechanics 

• grammar 


5 EXCELLENT:  The  writing  is  skilfully  structured  and  fluent.  Diction  is  appropriate  and  effective. 
Syntax  is  controlled  and  varied.  The  relative  absence  of  error  is  impressive  under  the  circum- 
stances, and  minor  errors  do  not  detract  from  the  clarity  or  effectiveness  of  communication. 

4 PROFICIENT:  The  writing  is  clear  and  generally  fluent.  Diction  is  appropriate  and  specific. 
Syntax  is  controlled.  Minor  errors  do  not  reduce  the  clarity  of  communication. 

3 SATISFACTORY:  The  writing  is  clear.  Diction  is  adequate  but  tends  to  be  general  rather  than 
specific.  Snytax  is  generally  straightforward  but  occasionally  awkward.  Errors  may  reduce  but 
seldom  impede  communication. 

2 LIMITED:  The  writing  may  be  unclear  and/or  ineffective.  Diction  is  inappropriate  and/or 
imprecise.  Syntax  is  immature  and/or  frequently  awkward.  Errors  impede  communication. 

1 POOR:  The  writing  is  frequently  unclear  and  not  fluent.  Diction  is  frequently  inaccurate.  Syntax 
is  confused  and  uncontrolled.  Errors  severely  impede  comunication: 

NOTE:  Student  responses  to  the  Personal  Response  Assignment  will  vary  from  writing  that  treats  per- 
sonal views  and  ideas  analytically  and  rather  formally  to  writing  that  explores  ideas  experimen- 
tally and  informally.  Consequently,  evaluation  of  the  personal  response  on  the  diploma  exami- 
nation will  be  in  the  context  of  Louise  Rosenblatt's  suggestions: 

The  evaluation  of  the  answer  would  be  in  terms  of  the  amount  of  evi- 
dence that  the  [student]  has  actually  read  something  and  thought  about  it, 
not  a question  of  whether  necessarily  he  has  thought  about  it  in  the  way 
an  adult  would,  or  given  an  adult's  "correct"  answer.  ^ 


^Rosenblatt,  Louise.  "The  Reader's  Contribution  in  the  Literary  Experience."  An  interview  with  Lionel 
Wilson  in  The  English  Quarterly  1 (Spring,  1981):  3-12. 


MAJOR  ASSIGNMENT:  Literature  Composition  --  Scoring  Guide 
Total  Impression  (Curriculum  Concepts  1 to  13  inclusive) 


When  marking  Total  Impression  the  marker  should  consider  the  extent  to  which  the  writing  demonstrates 

• coherence  and  unity 

• fluent  expression  of  ideas 

• thoroughness  of  discussion 

• thoughtful  and  confident  presentation  of  ideas 


5 EXCELLENT:  Perceptive,  well-supported  ideas  are  presented  in  a coherent  and  unified  discussion. 
This  writing  communicates  thoughtfully  and  fluently.  Such  writing  deserves  respect. 

4 PROFICIENT:  Appropriate,  well- supported  ideas  are  presented  in  a coherent  and  unified  discus- 
sion. This  writing  has  something  to  say  and  does  so  clearly.  Such  writing  prompts  attention. 

3 SATISFACTORY:  Conventional  ideas  are  developed  in  a coherent  and  unified  discussion.  This 
writing  communicates  adequately.  Such  writing  is  acceptable. 

2 LIMITED:  Superficial  and/or  poorly-developed  ideas  are  presented  in  a discussion  that  may  have 
significant  or  repeated  lapses  in  coherence  and  unity.  This  writing  communicates  little  and  does  so 
ineffectively  or  incompletely.  Such  writing  does  not  satisfy  the  reader. 

1 POOR:  Confused  ideas  are  presented  in  a discussion  that  may  lack  a central  focus,  coherence,  and 
unity.  This  writing  says  very  little  or  leaves  the  reader  to  guess  at  the  writer’s  intentions.  Such 
writing  frustrates  the  reader. 


(Continued) 


MAJOR  ASSIGNMENT:  Literature  Composition  - Scoring  Guide  (continued) 
Thought  and  Detail  (Curriculum  Concepts  1,  and  3 to  13  inclusive) 


When  marking  Thought  and  Detail  the  marker  should  consider 

• how  effectively  the  writer's  ideas  relate  to  the  assignment 

• what  thesis  or  unifying  idea(s)  is  (are)  developed  in  the  writing 

• what  details  have  been  selected  to  support  and  develop  the  thesis 

• the  quality  of  the  unifying  idea(s) 


5 EXCELLENT:  Insightful  ideas  are  supported  by  carefully  chosen  details.  Literary  interpretations 
are  perceptive  and  defensible.  The  selection  of  literature  to  be  discussed  is  appropriate  for  the  topic 
and  the  level  of  discussion. 

4 PROFICIENT:  Insightful  ideas  are  supported  by  appropriate  details,  OR  conventional  ideas  are 
supported  by  carefully  chosen  details.  Literary  interpretations  are  thoughtful  and  defensible.  The 
selection  of  literature  to  be  discussed  is  appropriate  for  the  topic  and  the  level  of  discussion. 

3 SATISFACTORY:  Conventional  ideas  are  supported  by  appropriate  details.  Literary 

interpretations  are  defensible.  The  selection  of  literature  to  be  discussed  is  appropriate  for  the 
topic  and  the  level  of  discussion. 

2 LIMITED:  Conventional  ideas  are  weakly  supported,  or  are  accompanied  by  inappropriate  details. 
Literary  interpretations  are  incomplete  or  superficial.  The  selection  of  literature  to  be  discussed  is 
questionable  in  that  it  may  not  supply  significant  supporting  details;  OR  the  selection  of  literature  is 
appropriate  but  significant  supporting  details  have  not  been  selected. 

1 POOR:  Scant  ideas  or  unsupported  generalities  and  details  do  not  develop  the  topic.  Literary 
interpretations  may  not  be  defensible.  The  seletion  of  literature  to  be  discussed  is  inappropriate; 

OR  the  selection  of  literature  to  be  discussed  is  appropriate,  but  the  writer  exhibits  little  understand- 
ing of  the  literature  or  of  the  topic.  The  details  from  literature  obscure  the  ideas,  or  are  irrelevant  to 
the  discussion. 

INS  INSUFHCIENT: 

• The  student  has  written  so  little  that  it  is  not  possible  to  assess  thought  and  detail 

OR 

• No  reference  has  been  made  to  literature  studied 

OR 

• The  only  literary  reference  present  is  to  the  selection  on  the  exam 

OR 

• The  marker  can  discern  no  evidence  of  an  attempt  to  fulfil  the  assignment  as  stated 


(Continued) 


MAJOR  ASSIGNMENT:  Literature  Composition  — Scoring  Guide  (continued) 
Organization  (Curriculum  Concepts  2,  3, 4, 5) 


When  marking  Organization  the  marker  should  consider  how  effectively  the  writing  demonstrates 

• a focused  and  ordered  discussion 

• estabishment  and  maintenance  of  a controlling  idea 

• a developed  and  concluded  discussion  of  ideas 


5 EXCELLENT:  The  introduction  is  successfully  constructed  to  provide  direction  for  the  reader  and/ 
or  to  provoke  further  reading.  A personal  focus  is  established.  The  controlling  idea  is  successfully 
sustained  and  developed  in  a clear  and  coherent  manner.  The  conclusion  is  related  thoughtfully  to 
the  controlling  idea. 

4 PROFICIENT:  The  introduction  is  constructed  to  provide  direction  for  the  reader.  The  controlling 
idea  is  focused  and  is  generally  sustained.  The  development  of  the  controlling  idea  is  clear  and 
generally  coherent.  The  conclusion  is  related  appropriately  to  the  controlling  idea. 

3 SATISFACTORY:  The  introduction  is  constructed  to  provide  a general  direction  for  the  reader. 
The  controlling  idea  provides  a focus  at  the  beginning  that  is  mechanically  maintained.  The  devel- 
opment of  the  controlling  idea  is  clear,  but  coherence  occasionally  falters.  The  conclusion  is  func- 
tionally related  to  the  main  idea. 

2 LIMITED:  The  introduction,  if  present,  is  perfunctory,  ie.  related  in  a minimal  or  limited  way  to 
the  rest  of  the  essay.  A focused  controlling  idea  is  lacking  OR  is  not  maintained  in  the  develop- 
ment of  the  composition.  The  ideas  are  not  clearly  developed.  The  conclusion,  if  present,  is  not 
fuctional. 

1 POOR:  The  introduction,  if  present,  is  not  functional,  ie.  does  not  control  or  relate  to  the  rest  of  the 
essay.  A controlling  idea  is  lacking.  The  topic  is  not  developed  or  is  developed  incoherently.  The 
conclusion,  if  present,  is  obscure. 


(Continued) 


MAJOR  ASSIGNMENT:  Literature  Composition  - Scoring  Guide  (continued) 


Matters  of  Choice  (Curriculum  Concept  3) 


When  marking  Matters  of  Choice  the  marker  should  consider  the  extent  to  which  the  writing  exhibits 
effective  control  of 

• tone,  including  the  total  impression  of  stylistic  control 

• diction,  including  any  connotative  language,  imagery,  and/or  idiomatic  expressions 

• syntax,  including  such  choices  as  parallelism,  balance,  inversion,  and  sentence  length  and  variety 


5 EXCELLENT:  Choices  appear  to  have  been  made  deliberately  to  achieve  a particular  purpose. 

The  selection  and  use  of  words  and  sentence  structures  is  effective  and  sometimes  polished.  Dic- 
tion is  effective  and  specific.  Syntax  is  controlled  and  varied.  The  writing  is  precise  and  fluent. 

4 PROFICIENT:  Choices  frequently  appear  to  have  been  made  deliberately  to  achieve  a panicular 
purpose.  The  selection  and  use  of  words  and  sentence  structures  is  generally  effective.  Diction  is 
appropriate.  Syntax  is  controlled.  The  writing  is  clear  and  generally  fluent. 

3 SATISFACTTORY:  Choices  occasionally  appear  to  have  been  made  deliberately  to  achieve  a 

particular  purpose.  The  selection  and  use  of  words  and  sentence  structures  is  generally  clear.  Dic- 
tion is  adequate  but  may  be  lacking  in  specificity.  Syntax  is  generally  straightforward  but  may  be 
occasionally  awkward.  The  writing  is  clear. 

2 LIMITED:  Choices  seldom  appear  to  have  been  made  deliberately  to  achieve  a particular  purpose. 
The  selection  and  use  of  words  and  sentence  structures  is  frequently  ineffective.  Diction  is  impre- 
cise and/or  inappropriate.  Syntax  is  frequently  awkward  and/or  immature.  The  writing  is  often 
vague,  redundant,  and/or  confusing. 

1 POOR:  Choices  do  not  appear  to  have  been  made  deliberately  to  achieve  a particular  purpose.  The 
selection  and  use  of  words  and  sentence  structures  is  frequently  inaccurate  and  ineffective.  Diction 
is  frequently  inaccurate  and/or  over-generalized.  Syntax  is  confused  and  uncontrolled.  The  writing 
is  frequently  unclear  and  not  fluent. 


(Continued) 


MAJOR  ASSIGNMENT:  Literature  Composition  - Scoring  Guide  (continued) 
Matters  of  Convention  (Curriculum  Concept  3) 


When  marking  Matters  of  Convention  the  marker  should  consider  the  correcmess  of 

• mechanics  (spelling,  punctuation,  capitalization,  etc.) 

♦ grammar  (agreement  of  subject-verb/pronoun-antecedent,  pronoun  reference,  etc.) 

PROPORTION  OF  ERROR  TO  COMPLEXITY  AND  LENGTH  OF  RESPONSE  MUST  ALSO  BE 
CONSIDERED. 


5 EXCELLENT:  This  writing  is  essentially  free  from  errors  in  spelling,  punctuation,  and  grammar. 
The  relative  absence  of  error  is  impressive  under  the  circumstances. 

4 PROFICIENT:  This  writing  is  essentially  free  from  errors  in  spelling,  punctuation,  and  grammar. 
Errors  that  are  present  do  not  reduce  the  clarity  of  communication. 

3 SATISFACTORY:  This  writing  has  occasional  errors  in  spelling,  punctuation,  and  grammar. 
Despite  errors  student  demonstrates  control  of  conventions. 

2 LIMITED:  This  writing  has  frequent  errors  in  spelling,  punctuation,  and  grammar.  Student  dem- 
onstrates lack  of  control  of  conventions. 

1 POOR:  This  writing  has  errors  in  spelling,  punctuation,  and  grammar  that  are  both  noticeable  and 
jarring.  These  errors  severely  impede  communication. 


The  weighting  of  the  scoring  categories  is  as  follows: 


MINOR  ASSIGNMENT: 

MAJOR  ASSIGNMENT: 

Personal  Response  to  Literature 

Literature  Composition 

Thought  and  Detail 

7.5% 

Total  Impression 

5.0% 

Writing  Skills 

7.5% 

Thought  and  Detail 

12.5% 

Organization 

7.5% 

Matters  of  Choice 

5.0% 

Matters  of  Convention 

5.0% 

Value:  15%  of  the  total  examination  score 

Value:  35%  of  the  total  examination  score 
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